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INTRODUCTION
This CASEtool includes a description of the development and use of the )UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ. The framework is useful for assisting coaches in
SURPRWLQJUHÀHFWLRQRQWKHSDUWRIDQRWKHUSHUVRQZKHQ
using a capacity-building approach in early childhood inWHUYHQWLRQ7KLVDUWLFOHLQFOXGHVDQRYHUYLHZRIUHÀHFWLRQ
as a component of capacity-building and a characteristic
of coaching practices, a description of the framework for
UHÀHFWLYHTXHVWLRQLQJDQGDQH[SODQDWLRQRIKRZWRXVH
the framework. CASEinPoint documents on capacitybuilding and coaching practices provide more in-depth
information on the evidence to support this practice and
a more detailed description of the characteristics and
indicators of those practices (Rush & Shelden, 2005a;
:LOVRQ+ROEHUW 6H[WRQ CASEmakers list additional references related to the characteristics and conVHTXHQFHV RI FDSDFLW\EXLOGLQJ DQG FRDFKLQJ SUDFWLFHV
5XVK 6KHOGHQE:LOVRQ 
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REFLECTION AS A COMPONENT OF A
CAPACITY-BUILDING PROCESS

5HÀHFWLRQLVDPHDQVRIFRPLQJWRDGHHSHUXQGHUstanding of what a person already knows/is doing and/
RU ZKDW PRGL¿FDWLRQV RU QHZ NQRZOHGJHVNLOOV PLJKW
be necessary in current and future situations to obtain a
GHVLUHGRXWFRPH5HÀHFWLRQDQGDFWLYHSDUWLFLSDWLRQHQgagement on the part of the person being coached are used
to strengthen that person’s competence related to what
he/she knows to do, and build upon current knowledge
RU VNLOOV WR DFTXLUH QHZ LGHDV DQG DFWLRQV$V D UHVXOW
WKHSHUVRQ¶VFRQ¿GHQFHLVHQKDQFHG7KLVHQKDQFHGFRQ¿GHQFHFDXVHVWKHSHUVRQWRFRQWLQXHWRGRZKDWZRUNVDV

This CASEtool describes the development
and use of the )UDPHZRUN IRU 5HÀHFWLYH
Questioning for assisting individuals using a coaching style of interaction or adult
OHDUQLQJLQSURPRWLQJUHÀHFWLRQRQWKHSDUW
of another person when using a capacitybuilding approach. The framework is used
to guide the coach in the type and content
RIUHÀHFWLYHTXHVWLRQVWRDVNZKHQDVVLVWLQJ DQRWKHU SHUVRQ LQ UHÀHFWLQJ RQ KLV RU
her past, current, and/or future actions. A
coach can use the framework for promotLQJWKHUHÀHFWLRQRIDSDUHQWFDUHJLYHURU
FROOHDJXH DV ZHOO DV IRU VHOIUHÀHFWLRQ WR
assess how his or her own practices are
consistent with evidence-based practices.
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well as try new iterations and evaluate the effectiveness
of these actions. The more the person’s capacity has been
EXLOW LHLQFUHDVHGFRQ¿GHQFHDQGFRPSHWHQFH WKHEHWter the person becomes at more independently achieving
his/her desired outcomes now and in the future. The benH¿WV RI D FDSDFLW\EXLOGLQJ SURFHVV DUH DFTXLVLWLRQ DQG
use of new knowledge and skills as well as self-attribution related to his/her role in realizing the intended effects
:LOVRQ+ROEHUW 6H[WRQ 7KHUROHRIDFRDFKLV
WR PRELOL]H H[SHULHQFHV LQWHUDFWLRQV DQG RSSRUWXQLWLHV
in conjunction with mediating the person’s deeper understanding of what is or could be working in order to reach
the end goal. This process is consistent with the literature
RQDGXOWOHDUQLQJE\  VWDUWLQJZLWKZKDWWKHSHUVRQDOUHDG\NQRZVRULVGRLQJUHODWHGWRKLVKHULGHQWL¿HGSULRULWLHV  EXLOGLQJXSRQH[LVWLQJNQRZOHGJHDQGVNLOOV
 DSSO\LQJWKHQHZLQIRUPDWLRQDQGVWUDWHJLHVLQPHDQLQJIXOFRQWH[WVDQGWKHQ  HYDOXDWLQJWKHHIIHFWLYHQHVV
of his/her actions and generating alternative approaches
%UDQVIRUGHWDO 

child’s life gain competence when a coach supports them
LQ EOHQGLQJ QHZ RU H[LVWLQJ NQRZOHGJH VNLOOV DQG H[perience to interact with a child in everyday situations,
and then assess and perhaps improve upon the results.
(DUO\ FKLOGKRRG SUDFWLWLRQHUV ZKR XVH FRDFKLQJ IDFLOLtate an interactive information discovery and sharing
process based on the parent’s intentions and current level
of knowledge and skills necessary to promote the child’s
participation in family, community, and early childhood
settings (Bruder & Dunst, 1999; Hanft, Rush, & Shelden,
 
The characteristics of an effective coaching process
DVIRXQGLQWKHUHVHDUFKOLWHUDWXUHDUH  MRLQWSODQQLQJ
 REVHUYDWLRQ  DFWLRQSUDFWLFH  UHÀHFWLRQDQG  
IHHGEDFN 5XVK 6KHOGHQD -RLQWSODQQLQJRFFXUV
as a part of all coaching conversations, which typically involves discussion of what the person receiving coaching
VXSSRUWV LHSDUHQWFROOHDJXHFDUHSURYLGHU LQWHQGVWR
do between coaching interactions to use the information
discussed or skills that were practiced. Observation genHUDOO\UHIHUVWRRSSRUWXQLWLHVZKHQ D WKHFRDFKGLUHFWO\
observes an action on the part of the person being coached,
ZKLFKWKHQSURYLGHVDQRSSRUWXQLW\IRUODWHUUHÀHFWLRQDQG
GLVFXVVLRQRU E WKHSHUVRQUHFHLYLQJFRDFKLQJREVHUYHV
modeling by the coach during which the coach may build
upon what the person receiving coaching is already doing
DQGGHPRQVWUDWHDGGLWLRQDOVWUDWHJLHV$IWHUPRGHOLQJRFcurs, the coach and person being coached discuss how the
H[DPSOHPDWFKHVWKHLQWHQWRIWKHSHUVRQEHLQJFRDFKHG
and/or what research informs us about the coaching topic.
The characteristic of action provides opportunities for the
person being coached to use the information discussed
with the coach or practice newly learned skills during
RUEHWZHHQFRDFKLQJLQWHUDFWLRQV5HÀHFWLRQIROORZVDQ
observation or action and provides the person receiving
coaching supports with an opportunity to analyze curUHQW VWUDWHJLHV DQG UH¿QH KLVKHU NQRZOHGJH DQG VNLOOV
Feedback occurs after the person being coached has the
RSSRUWXQLW\WRUHÀHFWRQKLVKHUREVHUYDWLRQVDFWLRQVRU
RSSRUWXQLW\WRSUDFWLFHQHZVNLOOV$VSDUWRIIHHGEDFN
WKHFRDFKPD\DI¿UPWKHRWKHUSHUVRQ¶VUHÀHFWLRQVDQGRU
add information to deepen his/her understanding of the
topic being discussed.

COACHING PRACTICES
Coaching is an adult learning strategy that is used to
build the capacity of a parent, caregiver, or colleague to
LPSURYH H[LVWLQJ DELOLWLHV GHYHORS QHZ VNLOOV DQG JDLQ
a deeper understanding of his or her practices for use in
current and future situations (Hanft, Rush, & Shelden,
5XVK 6KHOGHQD5XVK6KHOGHQ +DQIW
  (IIHFWLYH KHOSJLYLQJ LQFOXGHV ERWK SDUWLFLSDWRU\
(i.e., responsive supports by the helpgiver that promote
active involvement by the help receiver in decision-makLQJ DQGUHODWLRQDO LHJRRGLQWHUSHUVRQDOVNLOOVDQGDVVHWEDVHGEHOLHIVDERXWIDPLOLHVE\WKHKHOSJLYHU FRPSRnents, which combined result in family-centered practices
'XQVW  7ULYHWWH  'XQVW 7ULYHWWH  /D3RLQWH
5DSSDSRUW7ULYHWWH 'XQVW ,QHDUO\
childhood, coaching may be conceptualized as a particular type of helpgiving practice within a capacity building
PRGHO WR VXSSRUW SHRSOH LQ XVLQJ H[LVWLQJ DELOLWLHV DQG
developing new skills to attain desired child and family
RXWFRPHV$VSDUWRIHDUO\FKLOGKRRGSUDFWLFHVFRDFKLQJ
SURPRWHVVHOIUHÀHFWLRQDQGUH¿QHPHQWE\WKHSHUVRQEHing coached on his or her current knowledge and skills.
The intended outcome of coaching is competence and
mastery of desired skills of the person receiving coaching
(Doyle, 1999; Hanft, Rush, & Shelden; Rush, Shelden, &
+DQIW 

,QHDUO\FKLOGKRRGLQWHUYHQWLRQSURJUDPVFRDFKLQJ
builds the capacity of family members to promote the
child’s learning and development. The key people in a

REFLECTION AS A CHARACTERISTIC OF
COACHING PRACTICES

7KH FRDFKLQJ FKDUDFWHULVWLF RI UHÀHFWLRQ GLIIHUHQWLates the coaching process from basic problem-solving
approaches used by practitioners, parents, and other caregivers or a consultative model in which the consultant
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DVNVTXHVWLRQVWROHDUQDQGGHFLGHZKDWLQIRUPDWLRQKHRU
she can then share with the consultee. Within a coaching
DSSURDFKUHÀHFWLRQLVWKHDQDO\VLVRIH[LVWLQJVWUDWHJLHVWR
determine how the strategies are consistent with evidencebased practices and may need to be implemented without
FKDQJH RU PRGL¿HG WR REWDLQ WKH LQWHQGHG RXWFRPH V 
6FKRQ  GH¿QHVWKUHHW\SHVRIUHÀHFWLRQUHÀHFWLRQLQDFWLRQUHÀHFWLRQRQDFWLRQDQGUHÀHFWLRQfor
DFWLRQ7KHSXUSRVHRIUHÀHFWLRQLVWREXLOGWKHFDSDFLW\
of another person in such a way as to promote ongoing
VHOIDVVHVVPHQW SODQQLQJ DQG NQRZOHGJHVNLOO DFTXLVLtion by teaching the person receiving coaching supports
WREHDZDUHRIFRQWLQXDOO\H[DPLQHDQGUH¿QHKLVRUKHU
current practices and behavior (Gallacher, 1997; GilkerVRQ :KHQRSHUDWLRQDOL]LQJWKHFRDFKLQJFKDUDFWHULVWLFRIUHÀHFWLRQWKHFRDFKVXSSRUWVWKHSHUVRQEHLQJ
coached in building upon what he/she already knows, is
GRLQJKDVWULHGDQGWKLQNVDERXWZLWKLQWKHFRQWH[WRI
DVSHFL¿FVLWXDWLRQDVZHOODVJHQHUDOL]HGWRRWKHUVLWXDWLRQVDQGFLUFXPVWDQFHV7KURXJKDSURFHVVRIUHÀHFWLYH
TXHVWLRQLQJ DQG IHHGEDFN WKH FRDFK SURPRWHV WKH RWKHU
SHUVRQ¶VDELOLW\WRDQDO\]HH[LVWLQJVWUDWHJLHVDQGGHYHORS
alternatives to build upon current strengths and address
LGHQWL¿HGSULRULWLHVOHDGLQJWRDSODQIRUDFWLRQ

TXHVWLRQVRQWKHIUDPHZRUN7KH)UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ and instructions for use are included in
WKH$SSHQGL[
The framework consists of four different types of
RSHQHQGHG UHÀHFWLYH TXHVWLRQV DZDUHQHVV DQDO\VLV
alternatives, and action. $ZDUHQHVV TXHVWLRQV DUH XVHG
to promote the understanding of what the person being
coached already knows or is doing, and how effective
WKH FXUUHQW VWUDWHJLHV DUH HJ :KDW KDYH \RX WULHG" 
$ZDUHQHVVTXHVWLRQVPD\EHXVHGLQLWLDOO\E\WKHFRDFK
to clarify the situation or issue for both the coach and person receiving coaching supports. $QDO\VLVTXHVWLRQVDUH
DVNHGWRVXSSRUWWKHRWKHUSHUVRQLQH[DPLQLQJKRZZKDW
is currently happening matches what he or she wants to
have happen, what we know about child development,
and/or evidence-based practices (e.g., How does that
FRPSDUHWRZKDW\RXZRXOGOLNHWRKDYHKDSSHQ" $OWHUQDWLYHVTXHVWLRQVDUHXVHGWRSURYLGHWKHSHUVRQUHFHLYing coaching with an opportunity to consider a variety of
possible options to obtain the desired results (What are all
WKHSRVVLEOHRSWLRQVWRFRQVLGHU" $FWLRQTXHVWLRQVDVVLVW
in developing the joint plan of what the coach and parent,
caregiver, or colleague are going to do between coaching
interactions as a result of the current conversation (e.g.,
:KRLVJRLQJWRGRZKDWEHIRUHWKHQH[WWLPHZHPHHW" 

5HÀHFWLYHTXHVWLRQVSHUWDLQWRIRXUGLIIHUHQWW\SHVRI
content: knowledge/understanding, practice, outcomes,
DQGHYDOXDWLRQ5HÀHFWLYHTXHVWLRQVUHODWHGWRNQRZOHGJH
and XQGHUVWDQGLQJ are used to assist the person being
coached in identifying what he or she currently knows
about a particular topic. Questions containing content
that focuses on SUDFWLFHKHOSVWKHSHUVRQH[SORUHDFWXDOO\
what he or she is doing or has done in the particular situation. Questions about RXWFRPHV cause the person to think
DERXW FXUUHQW RU LQWHQGHG UHVXOWV 5HÀHFWLYH TXHVWLRQV
with content based on HYDOXDWLRQ ask the person receiving coaching supports to make judgments about the usefulness of opportunities to recognize what he/she already
knows or is doing as well as new skills and knowledge
he/she desires to learn.
The )UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ is not deVLJQHGIRUXVHLQDOLQHDUPHWKRG5DWKHUWKHTXHVWLRQV
may be used as they would naturally occur in a conversaWLRQDQGDUHKLJKO\GHSHQGHQWRQWKHTXHVWLRQVRUFRPments made by the person receiving coaching supports.
During a coaching conversation, the coach generally uses
NQRZOHGJHSUDFWLFHDQGRXWFRPHVTXHVWLRQVDVSDUWRI
WKHYDULHW\RIUHÀHFWLYHTXHVWLRQVWKDWPD\EHXVHGLQD
JLYHQFRQYHUVDWLRQ$JRDORIWKHFRDFKLVDOZD\VWRDVVLVW
the other person in developing a plan for action before

THE FRAMEWORK FOR REFLECTIVE
QUESTIONING

7KH FDSDFLW\EXLOGLQJ PRGHO DQG UHÀHFWLRQ DV D
characteristic of a coaching interaction style for supporting families and colleagues as part of early childhood
LQWHUYHQWLRQ +DQIW5XVK 6KHOGHQ5XVK6KHOGHQ  +DQIW :LOVRQ +ROEHUW  6H[WRQ  
were used to conceptualize the )UDPHZRUNIRU5HÀHFWLYH
4XHVWLRQLQJ7KH IRXU W\SHV RI UHÀHFWLYH TXHVWLRQV DQG
types of content were developed based on a review of the
OLWHUDWXUH RQ FDSDFLW\EXLOGLQJ FRDFKLQJ DQG UHÀHFWLRQ
&RVWD  *DUPVWRQ  .LQODZ  5XVK 
6FKRQ:KLWPRUH $SRRORITXHVWLRQVZDV
LGHQWL¿HG E\ D WDVN JURXS RI LQGLYLGXDOV DW WKH )DPLO\
,QIDQW DQG 3UHVFKRRO 3URJUDP WKDW ZDV H[DPLQLQJ KRZ
coaching could be used to support parents and practitioners in the use of natural learning environment practices.
7KHWDVNJURXSUHYLHZHGHDFKTXHVWLRQIRUUHOHYDQFHDQG
to ensure it was stated broadly enough to be used in mulWLSOHFRDFKLQJFRQWH[WV$GGLWLRQDOO\WKHWDVNJURXSRUJDQL]HGWKHTXHVWLRQVE\W\SHDQGFRQWHQW2QFHLQDGUDIW
format, the framework was then used by the task group
members as part of their coaching interactions with families. Feedback was used to make changes and additions to
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the conclusion of the coaching conversation. While the
IUDPHZRUNLVDJXLGHWRWKHFRDFKIRUWKHW\SHVRITXHVWLRQVWRXVHWRSURPRWHWKHRWKHUSHUVRQ¶VUHÀHFWLRQWKH
TXHVWLRQVWKDWPD\EHDVNHGGXULQJDFRDFKLQJLQWHUDFWLRQ
DUHQRWOLPLWHGWRRQO\WKHTXHVWLRQVRQWKHIUDPHZRUN
$GGLWLRQDO TXHVWLRQV XVHG GXULQJ D FRDFKLQJ FRQYHUVDWLRQ FDQ EH PRGHOHG DIWHU TXHVWLRQV RQ WKH IUDPHZRUN
EDVHG RQ WKH LQWHQW W\SH  DQG FRQWHQW RI WKH TXHVWLRQ
7KHPDMRULW\RITXHVWLRQVDVNHGVKRXOGEHDQDO\VLVDQG
DFWLRQDQGVKRXOGEHRSHQHQGHGUDWKHUWKDQDTXHVWLRQ
UHTXLULQJRQO\D\HVRUQRUHVSRQVH

VRQUHÀHFWRQKLVKHUSUDFWLFHVDJDLQVWSURJUDPSUDFWLFH
standards or providing feedback related to an observation. Follow-up discussion then assists the supervisee or
peer in identifying a plan for changes that would make
his or her practices more consistent with the use of the
characteristics of a coaching interaction style.
CONCLUSION
The )UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ can assist
FRDFKHVLQSURPRWLQJUHÀHFWLRQRQWKHSDUWRIWKHSHUVRQ
being coached when using a capacity-building approach
and coaching interaction style with parents or colleagues.
The framework consists of four different types of openHQGHGUHÀHFWLYHTXHVWLRQVDZDUHQHVVDQDO\VLVDOWHUQDWLYHVDQGDFWLRQ7KHW\SHVRITXHVWLRQVPD\EHUHODWHGWR
content in four areas: knowledge/understanding, practice,
outcomes, and evaluation. The framework may be used
by both novice and seasoned coaches prior to or following a coaching interaction with a care provider as well
as by supervisors, peers, and the coach himself/herself to
UHÀHFWRQKLVKHURZQFRDFKLQJSUDFWLFHV

USE OF THE FRAMEWORK
Most early childhood practitioners are very familiar
with working closely with parents and other care providers of the children enrolled in their programs. The FrameZRUNIRU5HÀHFWLYH4XHVWLRQLQJ is a tool designed to help
prepare the coach to streamline the conversation and
PD[LPL]H WKH SRWHQWLDO IRU EXLOGLQJ WKH FDSDFLW\ RI WKH
person being coached. This tool assists coaches in having
KHLJKWHQHGDZDUHQHVVRIWKHW\SHVRIUHÀHFWLYHTXHVWLRQV
he/she uses as the coach.
The )UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ may be
used in a number of ways. First, the framework may assist
an early childhood practitioner or other professional with
learning how to use a coaching interaction style (i.e., ask
DYDULHW\RITXHVWLRQVDYRLGXVLQJFORVHGHQGHG\HVQR
TXHVWLRQVDVNDVIHZTXHVWLRQVDVQHFHVVDU\  VHH5XVK 
6KHOGHQ 6HFRQGPRUHH[SHULHQFHGFRDFKHVPD\
use the framework in preparation for a coaching interacWLRQ ZLWK D SDUHQW FDUHJLYHU RU FROOHDJXH ,Q WKLV ZD\
the coach can remind himself or herself with a variety
RITXHVWLRQVRUTXHVWLRQVWHPVWKDWPD\EHXVHIXOGXULQJ
the conversation. Third, the framework may be used by
a person in a coaching role following a coaching interacWLRQWRDVVHVVDQGUHÀHFWRQWKHW\SHVDQGFRQWHQWRITXHVWLRQV DVNHG WKDW SURPRWHG SDUHQW UHÀHFWLRQ RQ KLVKHU
knowledge and skills as well as the link between his/her
own actions and the desired outcomes. Coaches can then
XVHWKHLURZQUHÀHFWLRQVWRLGHQWLI\FKDQJHVWKH\PLJKW
PDNHWRVWUHQJWKHQWKHLUUHÀHFWLYHTXHVWLRQLQJVNLOOVDQG
to ensure their practices are consistent with the coachLQJ FKDUDFWHULVWLF RI UHÀHFWLRQ )RXUWK WKH Framework
IRU5HÀHFWLYH4XHVWLRQLQJ may be used by supervisors or
peers following observation of a coaching interaction or
discussion of a particular situation to assist another perVRQWRUHÀHFWRQKLVRUKHUXVHRIUHÀHFWLYHTXHVWLRQLQJ
or coaching practices in general. The supervisor or peer
can use the framework as a guide for helping another per-
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$SSHQGL[
)UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ
$GPLQLVWUDWLRQ3URFHGXUH
The )UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ is used
WRDVVLVWFRDFKHVLQSURPRWLQJUHÀHFWLRQRQWKHSDUWRIDQother person when using a capacity-building process and
a coaching style of interaction. The framework is used to
JXLGHWKHFRDFKLQWKHW\SHDQGFRQWHQWRIUHÀHFWLYHTXHVWLRQVWRDVNZKHQDVVLVWLQJWKHRWKHUSHUVRQLQUHÀHFWLQJ
RQKLVRUKHUSUDFWLFHV$FRDFKFDQXVHWKHIUDPHZRUN
IRU SURPRWLQJ WKH UHÀHFWLRQ RI D SDUHQW FDUHJLYHU RU
FROOHDJXHDVZHOODVIRUVHOIUHÀHFWLRQWRDVVHVVKRZKLV
or her own practices are consistent with evidence-based
practices and program practice standards.
The framework consists of four different types of
RSHQHQGHG UHÀHFWLYH TXHVWLRQV DZDUHQHVV DQDO\VLV
alternatives, and action. $ZDUHQHVV TXHVWLRQV DUH XVHG
to promote a person’s understanding of what he or she
knows or is doing, and how effective the current strategies are.$QDO\VLVTXHVWLRQVDUHDVNHGWRVXSSRUWDSHUVRQ
LQH[DPLQLQJKRZZKDWLVFXUUHQWO\KDSSHQLQJPDWFKHV
what he or she wants to have happen, what we know
about child development, and/or evidence-based practices and program standards. $OWHUQDWLYHV TXHVWLRQV DUH
used to provide the other person with an opportunity to
consider all of the options to obtain the desired results.
$FWLRQ TXHVWLRQV DVVLVW LQ GHYHORSLQJ WKH MRLQW SODQ RI
what the coach and person being coached are going to do
between coaching interactions as a result of the current
conversation.

5HÀHFWLYH TXHVWLRQV SHUWDLQ WR IRXU GLIIHUHQW W\SHV
of content: knowledge and understanding, practice, outFRPHV DQG HYDOXDWLRQ 5HÀHFWLYH TXHVWLRQV UHODWHG WR
NQRZOHGJHDQGXQGHUVWDQGLQJ are used to assist the person being coached in identifying what he or she currently
knows about a particular topic. Questions containing

content that focuses on SUDFWLFH helps the other person
H[SORUH ZKDW KHVKH LV DFWXDOO\ GRLQJ RU KDV GRQH LQ D
particular situation. Questions about RXWFRPHVcause the
person being coached to think about current or intended
UHVXOWV5HÀHFWLYHTXHVWLRQVZLWKFRQWHQWEDVHGRQHYDOXDWLRQ ask the person being coached to make judgments
about the effectiveness of the coaching process.
The )UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ is not deVLJQHGIRUXVHLQDOLQHDUPHWKRG5DWKHUWKHTXHVWLRQV
may be used as they would naturally occur in a conversaWLRQDQGDUHKLJKO\GHSHQGHQWRQWKHTXHVWLRQVRUFRPPHQWVPDGHE\WKHSHUVRQUHFHLYLQJFRDFKLQJVXSSRUWV$
goal of the coach is to assist the person being coached in
developing a plan for action before the conclusion of the
coaching conversation. While the framework is a guide
WRWKHFRDFKIRUWKHW\SHVRITXHVWLRQVWRXVHWRSURPRWH
DQRWKHU SHUVRQ¶V UHÀHFWLRQ WKH TXHVWLRQV WKDW PD\ EH
asked during a coaching interaction are not limited only
WRWKHTXHVWLRQVRQWKHIUDPHZRUN$GGLWLRQDOTXHVWLRQV
used during a coaching conversation can be modeled afWHUTXHVWLRQVRQWKHIUDPHZRUNEDVHGRQWKHLQWHQW W\SH 
DQGFRQWHQWRIWKHTXHVWLRQ

7KHPDMRULW\RITXHVWLRQVDVNHGVKRXOGEHDQDO\VLV
DQGDFWLRQDQGVKRXOGEHRSHQHQGHGUDWKHUWKDQDTXHVWLRQ UHTXLULQJ RQO\ D \HV RU QR UHVSRQVH &ORVHGHQGHG
TXHVWLRQVWKDWUHTXLUHRQO\D\HVQRUHVSRQVHVKRXOGEH
reserved for situations when the coach needs to ask permission and/or avoid making an assumption. Persons
using the framework should avoid embedding a suggesWLRQLQDTXHVWLRQ HJ:KDWZRXOGKDSSHQLI«":KDW
DERXW«"+RZDERXWWU\LQJ«":KDWGR\RXWKLQNDERXW
WU\LQJ«" RUXVLQJTXHVWLRQVWRWU\DQGJHWWKHSHUVRQEHing coached to answer in the way the coach is thinking.
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CASE
)UDPHZRUNIRU5HÀHFWLYH4XHVWLRQLQJ
Question
Type
Question
Content

Knowledge/
Understanding
(What you know)

Practice
(What you did)

Outcomes
(What was
the result)

Awareness

Analysis

What do you know about…?
What is your current understanding of (topic,
situation)?
Probes (e.g.,):
How did you come to believe this?

How are you currently doing…? Why?
What kinds of things did you do (have you
done so far)? Why?
What kinds of things did you try? Why?
What kinds of things are you learning to do?
What did you do that worked well?

+RZFRXOG\RX¿QGRXWDERXW«"
What different things could you do to learn
more about …?
What are other ways to view this for next
time?

How do you plan to learn more about…?
What option do you choose? Why?
How are you going to put that into place?

How is that consistent with what you
intended to do (wanted to do)? Why?
How is that consistent with standards? Why?

What else could you have done to make
practice consistent with standards? Why?
What would you do differently next time?
How might you go about doing that?
What different ways could you approach
this?

What do you plan to do?
When will you do this?
What option did you choose?

Probes(e.g.,):
What would it take for you to be able to
do…?
What would you need to do personally in
order to do…?
How did you know you needed to do
something else?
How did that match (or was different from)
what you expected (or wanted) to happen?
Why?
How do these outcomes compare to expected
outcomes based on standards of practice?
What should happen if you’re really doing
(practice)?
What brought about that result?

Probes(e.g.,):
How do you feel about that?
What do you think about…?
How much control do you have over the
outcome?

Action

How does that compare to what you want to
know about…?
How is that consistent with (standards,
evidence)…?
What do you know now after trying…?
How does that compare with what you
originally thought?

Probes(e.g.,):
What is the present situation in more detail?
Where does that occur most often?
:KHQGLG\RX¿UVWQRWLFHWKLV"

How did that work for you?
What happened when you did…? Why?
How effective was it to do that?
What did you achieve when you did that?
What went well?

Alternatives

Probes(e.g.,):
What resources do you have?
What supports will you need?
Where will you get them?

Probes(e.g.,):
What types of supports will you need?
What resources do you have?
What would it take for you to be able to
do…?
What would you need to do personally in
order to do…?

What else might happen when you do …?
Why?
What different things could you have done to
get expected outcomes?
What might make it work even better next
time?

Which option could get the best result?
What do you plan to do differently next time?

What other opportunities would be useful?

What opportunities do you want to access?
How will you access those opportunities?

Probes(e.g.,):
What types of supports will you need?
What resources do you have/need?
Where will you get them?

Probes(e.g.,):
How do you feel about that?
What do you think about…?

Evaluation
(What about
the process)

What opportunities were useful to you in
achieving… (or in learning…)? In what
way? How was it useful? Why?
What supports were most helpful?
What about the supports were most helpful?

How was that consistent with what you
expected?
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Probes (e.g.,):
What resources do you need?
Where will you get them?

